
Welcome to the fifth newsletter for ASHPIT, the Arts, Social Sciences and Humanities 
Policy Implementation Think Tank. 
 
The ASHPIT newsletters are an important part of the process of reporting back to VITAE 
about the project’s progress; equally, though, they are also intended to bring the 
headlines of our Think Tank days to all  members of our mailing list. This newsletter 
includes summaries of key points of policy relating to the themes of the fifth Think 
Tank day; the presentations given;  and the ideas raised during group discussions and 

workshop sessions at that event. You’ll also find news of upcoming Think Tank days and other opportunities to be involved 
with the project. If you’d like to find out  more general information about ASHPIT, please feel free to visit the project blog 
(https://ashpit.wordpress.com) or contact us at:  ashpit@nottingham.ac.uk . A huge thank you to Dr. Jessica March and 
colleagues for making delegates at the fifth ASHPIT Think Tank so welcome at the University of Oxford. 

Welcome! 

Panel Discussion: the opportunities and challenges 

associated with working in cross-institutional 

consortia  

The fifth think tank began with a panel 

discussion of some of the opportunities and 

challenges associated with working in cross-

institutional consortia. The first presentation 

was given by Dr Sue Carver, Head of 

Research Careers, Training & Peer Review at 

the AHRC, who spoke on behalf of both the 

ESRC and AHRC. Sue emphasised that the 

Research Councils work both independently 

and in collaboration in seeking to ensure 

that collective resources of some £3billion 

are invested in outstanding projects which 

support both the UK’s international 

reputation for excellence in research and 

support economic growth and social 

wellbeing at home. Sue described the 

Councils’ interest in tackling “Grand 

Challenges” such as global uncertainty and 

environmental change, and emphasised 

their commitment to supporting inter- and 

cross-disciplinary – as well as cross-

institutional and even international – 

collaborations seeking to address those 

challenges. Both the AHRC and the ESRC are 

specifically supporting the development of 

more collaborative ways of working, the 

latter particularly through its Doctoral 

Training Centre network and the former 

through Block Grant Partnerships. The 

requirement of collaborative elements in all 

Type B bids to BGPII is testament to the 

Research Councils’ growing emphasis on 

collaborative working; the AHRC is, Sue said, 

particularly keen to support collaborations in 

modern languages, design, and heritage. The 

increasing willingness of HEIs to engage with 

these more collaborative models is 

evidenced by the fact that, whilst just one 

consortia grant was funded through BGP1, 

23 HEIs are involved in 9 formal 

collaborations in the BGP-Capacity Building 

Scheme.  Both Councils are likewise keen to 
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Embedding Impact 

Preparing for Careers in Higher Education 

The final Think Tank 
of this academic year 

will be held on Tuesday 
24th July at the University 
of Manchester. 
 As well as focusing on 
systems for collaborative 
working  and working 
internationally, we will be 
using this session to plan 
for ASHPIT’s future, and 
would particularly 
welcome anyone 
interested in being part of 
these discussions.  
 
If would like to  
attend, please send an 
email registering your 
interest to: 
ashpit@nottingham.ac.uk 
by Wednesday 18th July.  
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develop the collaborative, cross-institutional 

provision of researcher-development 

support: the ESCR’s Advanced Training 

Network allows students to benefit from skills 

training at any institution within the DTC 

network, whilst the AHRC’s Collaborative 

Research Training Scheme and more recent 

Skills Development Call have both 

incorporated compulsory collaborative 

elements. Similarly, both Councils are keen to 

support collaborations between academics or 

research students and external partners: The 

ESRC aims to see 20% of its studentships run 

in collaboration with external organisations, 

and the AHRC’s Collaborative Doctoral 

Awards support studentships which include 

time spent working in another non-academic 

organisation. Assessing the benefits that 

cross-institutional collaboration might bring, 

Sue flagged up the efficiencies of 

collaborative working and the capacity that it 

provides for HEIs – particularly those with 

relatively small numbers of students - to 

benefit from critical mass and economies of 

scale. She pointed out that these models 

allow the sharing of best practice across 

institutions, and that students benefit from 

their access to the much wider range of 

resources shared across HEIs working in 

consortia.  

Sue did, however, acknowledge the 

considerable time commitment required to 

make collaborations work, a point which was 

picked up by the second panellist, Sue 

Starbuck, Information Officer for the Faculty 

of Arts and Human Sciences at the 

University of Surrey, and a member of the 

management team of the South East 

Doctoral Training Centre, which is headed up 

by Surrey. The considerable time and 

financial commitments involved in taking a 

leading role in this type of consortia, are, Sue 

said, symptomatic of a number of other 

challenges associated with cross-institutional 

collaboration. These challenges include the 

complex practicalities of the day-to-day 

management of a DTC, particularly in terms 

of communication, coordination, and 

‘cultural’ differences between partner 

institutions, but also arising from the 

technical complexities of information- and 

systems-sharing. However, Sue Starbuck 

echoed several of Sue Carver’s sentiments in 

commending the opportunities presented by 

cross-institutional collaboration, notably in 

its provision of enhanced access to better 

and more multi-dimensional training. She 

also highlighted the opportunities that 

consortia such as a DTC provide for the 

development of wider and more diverse 

networks of academics and researcher 

development professionals; access to a larger 

and more diverse cohort of research 

students; and opportunities to bring new 

perspectives to bear which may, in some 

cases, significantly improve practices or 

processes that would otherwise remain 

unchallenged. In order to maximise these 

benefits and minimise the challenges 

associated with cross-HEI collaborations, Sue 

recommended that institutions take time to 

ensure that they are choosing the right 

partners, building good foundations and 

developing strong working relationships. As 

well as emphasising the need to bring in the 

right people to the right atmosphere, Sue 

stressed the importance of remaining flexible 

and responsive to change: a positive attitude, 

creativity and  the provision of appropriate 

support were all, she said, central to a DTC’s 

success.  
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“students benefit 
from having 
access to the 

much wider range 
of resources 

shared across HEIs 
working in 
consortia.” 

“Communication, 
coordination and 
cultural 
differences are just 
a few of the 
challenges of the 
everyday 
management of a 
DTC.” 

A view from the AHRC & ESRC 

How it works in practice—a view from the DTCs 



The panel discussion on collaborating in 
consortia was followed by a shorter session 
focussing on some of the ways in which 
researcher developers (including academic 
supervisors) might encourage and empower 
postgraduate researchers to begin to work 
‘impactfully’.  
Dr Sue Carver spoke once again on behalf of 
the Research Councils, and emphasised not 
only that the Councils themselves had 
developed a ‘joined up’ approach to their 
‘Pathways to impact’, but also that they had 
worked closely with HEFCE on the development 
of shared definitions of ‘impactful’ research. In 
particular, she stressed that both the RCUK and 
HEFCE definitions of ‘impact’ extend well 

beyond its conception as a measure of wealth 
creation or economic contribution alone, 
reflecting, instead, a very broad understanding 
of what constitutes ‘impactful’ work. The key 
difference between ‘impact’ as it is defined by 
RCUK and by HEFCE for the purposes of the 
Research Excellence Framework (REF) is that, 
whilst the Research Councils encourage 
researchers to move towards potential future 
impacts, HEFCE is concerned with impacts that 
have already been realised within the period of 
REF assessment (2008-2013). The RCUK’s 
‘Pathways to impact’ are, therefore, designed 
to encourage researchers to think about 
building impact into their research proposals 
from an early stage in their careers. 
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Many of these tips for successful collaborative 
work were reiterated by the final contributor to 
the morning’s panel session, Dr Anne 
Boultwood of the Birmingham Institute of Art 
and Design, who is currently overseeing an 18-
month AHRC-funded project involving a 
consortium of art and design faculties in four 
institutions: Birmingham City University, 
Nottingham Trent University, Sheffield Hallam 
University and Coventry University. The project 
brings together researchers from those 
institutions with external organisations in order 
to enhance their understanding of professional 
cultures beyond Higher Education. This 
particular consortium had worked together in 
the past, and Anne stressed that having a good 
working relationship already in existence had 
mitigated many of the difficulties she would 
otherwise expect to have encountered. Despite 
that, however, she echoed many of Sue 

Starbuck’s descriptions of the challenges which 
face her consortium, particularly in terms of 
practical issues such as lags in the provision of 
information arising from distance-
communication, and the difficulties of 
implementing practices and processes at a 
distance. In terms of building and maintaining 
good relationships with partner institutions, 
Anne highlighted the importance of clarifying at 
the outset the roles and responsibilities not only 
of each institution, but of individual personnel 
within them. Like the previous speakers, she 
acknowledged the considerable time 
commitment required to run a successful 
consortium, but also acknowledged the 
opportunities that this sort of model provides 
for the development both of good relationships 
with external organisations, and of researchers’ 
career development prospects. 
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Powerpoint slides of all three speakers’ presentations are available via the ASHPIT blog: https://
ashpit.wordpress.com If you would like to share your own experiences of working collaboratively, 
either with external organisations or with other HEIs – and particularly if you can share your 
experiences of what does and doesn’t work well in administering collaborative consortia – please 
do get in touch, either via the blog or at ashpit@nottingham.ac.uk As ever, we will be looking for 
case studies of current good practice for the next Think Tank and would love to hear from you if you 
are interested in contributing to that. 

Being part of  a collaborative researcher skills 
development project 

“The project 
brings together 

researchers with 
external 

organisations in 
order to enhance 

their 
understanding of 

professional 
cultures beyond 

Higher Education“ 

“Both the RCUK 
and HEFCE 

definitions of 
‘impact’ extend 
well beyond its 
conception as a 

measure of wealth 
creation or 
economic 

contribution 
alone“ 

Embedding Impact: From ‘Pathways’ to Practice 

https://ashpit.wordpress.com
https://ashpit.wordpress.com
mailto:ashpit@nottingham.ac.uk
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“The Afterlife of 
Heritage 

Research” - will 
enable researchers 

from across the 
Humanities to 

identify, 
understand and 
‘translate’ the 

benefits of their 
research into the 
‘real-life’ contexts 

of the heritage 
and cultural 

sectors ” 

Sue’s discussion of the Research Council’s 
‘Pathways to impact’ was followed by a 
presentation given by Dr Emily Bannister of a 
series of workshops being developed at the 
University of Manchester to encourage 
Postgraduate students and Early Careers 
Researchers to engage with precisely this 
process of building ‘impactful’ ways of 
working into their research practices. The 
project – titled “The Afterlife of Heritage 
Research” - will enable researchers from 
across the Humanities to identify, understand 
and ‘translate’ the benefits of their research 

into the ‘real-life’ contexts of the heritage 
and cultural sectors – that is, to produce and 
articulate their ‘impacts’ on these important 
areas of our society and economy.  
For further information about the “Afterlife of 
Heritage Research” project, please contact Dr 
Emily Bannister 
emily.bannister@manchester.ac.uk); Dr 
Kostas Arvanitis 
(kostas.arvanitis@manchester.ac.uk); or Dr 
Helen Rees Leahy 
(helen.rees@manchester.ac.uk) 

Impactful early career researchers 

Learning Opportunities with Impact 
Researcher Relays – Gallery Tours with a difference 

The Arts Graduate Centre at the University of 
Nottingham had run a series of public 
engagement events in partnership with two 
local galleries.  At each event, an image (or 
set of images) from an exhibition was 
selected by the Curator and researchers from 
a broad range of disciplines responded to 
them from their individual research 
perspectives.  This at once gave a new 
perspective on the image, and also helped 
the researchers focus on elements of their 
research and communicate them to a non-
specialist audience.  For example, for the 
recent Lowry exhibition that took place at 
the Lakeside Arts Centre, a Theologian used 
an urban landscape image to discuss images 
and narratives of hell; a Dramatist looked at 
an urban crowd scene and deconstructed it 
as a theatrical mis en scene representing 
madness; and a Historian looked at the same 
scene but focused on gender relations 
between the factory workers and the crowd. 
 
An academic perspective 
Academics whose PhD students take part in 
events like these say that it ‘encourages 

students to focus and then reflect on what 
their research is actually about.  It helps 
them to develop skills in translating their 
research into an idiom appropriate for a non-
specialist audience.  They also develop skills 
in summarising, which are invaluable not 
only for the viva, but also for future academic 
careers.  Similarly, the public speaking 
experience is useful both within and beyond 
academia, and the general feeling of 
confidence they get from taking part is 
tangible’.  They also comment on the 
benefits of cross-disciplinary groups of 
students meeting up and listening to each 
other  talk about their research, the value of 
making connections with curators and gallery 
educators, and of exposure to members of 
the public audiences who attend. 
 
What the participants say 
Participants have observed that these events 
have helped them to think and talk about 
their research in new ways, as well as to 
develop new presentation skills in meeting 
the challenge of communicating their ideas 
to difference types of audiences.  In 

“(Participating in 
these events) helps 

researchers to 
develop skills in 
translating their 
research into an 

idiom appropriate 
for a non-specialist 

audience.” 

Helen Wainwright (PhD student in the 
Department of Art History) talks to a 

public audience at the Burra Re-

searcher Relay at the Djanogly Arts 

Gallery.  

mailto:emily.bannister@manchester.ac.uk
mailto:kostas.arvanitis@manchester.ac.uk
mailto:helen.rees@manchester.ac.uk


particular, they comment on the usefulness of 
being able to move from a reliance on reading 
directly froma  paper towards the use of note 
cards—or even no notes at all—a capacity 
which they link with increased confidence, not 
only about public speaking but also about 
approaching and describing their research in 
new and innovative ways. 
 
Translating activities into REF impact 
Public engagement activity of the type 
described above is not, in itself, considered 
proof of impact in REF terms, although it is 
recognised by HEFCE as an important 
mechanisms for the production of non-
academic impacts.  Clarifying and evidencing its 
impacts may be achieved in several ways, 
perhaps including; working with partner 

organisations to collect quantitative evidenced 
(e.g. Increased visitor numbers) or qualitative 
evidenced (e.g. Feedback suggesting new 
insights into an exhibition) of the effects of 
public engagement events.  The development of 
new, reusable learning resources such as 
exhibition guides/ catalogues or online 
resources to be added to organisations’ 
websites or blogs can also usefully translate 
public engagement into REF-friendly impact.  
Given how many Social Science and Arts/
Humanities researchers stay on in academia, 
events like these might be considered useful 
training activities to prepare postgraduate 
students for the landscape of evaluation and 
impact that they will encounter in their future 
academic careers. 
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What is the Wilson Review about? 
It is a review of University-Business 
collaborations.  It reflects on the past decade of 
activity/ policy in this area and makes 
recommendations (substantive and reflective) 
aimed at making the UK world-leading in this 
area.  It is interesting to us as researcher 
developers and academics who supervise 
researchers because of its renewed focus on the 
relationships between postgraduate 
researchers, postdoctoral fellows, and the world 
‘out there’ – business. 
 
Key Themes 
Operating in distinct domains 
The report describes the relationship between 
universities and businesses as one comprising 
many domains (e.g. applied research in 
advanced technologies, in-company upskilling, 
collaborative degree programmes, higher-level 
apprenticeships, enterprise development).  Each 
domain is characterised by a particular sector 
(the creative industries for example).  It 
suggests that ‘universities operate in specific 
domains, meeting the needs of a range of 
business; no one university can operate in all 
domains’.  It also describes how ‘businesses 
often collaborate with several universities in 
meeting their business needs’.  It sees 
universities as part of a supply chain for 
businesses, providing ‘high level skills, a world 

class research base, a culture of inquiry and 
innovation’. 
 
Competition versus Collaborative Advantage 
The report sees universities grouping together 
in order to meet the business needs of 
particular sectors, or in order to speak to the 
needs of a ‘domain’ of activity.  It calls this 
coming together ‘collaborative advantage- 
consortia of universities aggregating their 
capabilities to meet business needs’.  We 
looked at the potential conflict between 
individual universities’ needs to compete in 
league tables, and this move towards working 
together to a shared aim. 
 
Transition from University to Work 
The report makes it clear that students at all 

levels (undergraduates to researchers) need 

experience of the world of work beyond 

academia in order to help them to transition 

into work at the end of their studies.  Alongside 

this call for more work experience, the report 

flags up the need for more opportunities for 

postgraduates to gain skills in business and 

enterprise and other opportunities for them to 

‘maintain contact with the application of 

research’.  Recommendations 16 and 21 relate 

this specifically to postgraduates and early 

“events like 
these might be a 

useful training 
activity to 

prepare future 
academics for 

the landscape of 
evaluation and 

impact that they 
will encounter in 

their future 
roles”.   

Thinking about postgraduate public engagement in terms of 
REF impact 

The Wilson Review of University-Business Collaborations and 
the Research Environment 

“Is there a 
potential conflict 

between 
individual 

universities’ 
needs to 

compete in 
league tables, 
and this move 

towards working 
together to a 
shared aim?” 

 



career researchers (postdoctoral staff), 

recommending 8-12 weeks of experience.  

We asked whether there was a culture 

amongst supervisors that would support this 

kind of activity?  We also asked how easy it 

was for ASH researcher to engage with the 

enterprise agenda, and whether there was 

more ideas-sharing and practice-sharing to 

be done between research-intensives and 

more practice-based institutions, where the 

latter often have a larger percentage of 

‘academic practitioners’ who embody the 

principle of ‘contact with the application of 

research’ and are more likely to see the 

benefits it could bring to their researchers.  

We wondered what contact ASH researchers 

who were not in practice-based institutions 

had with the application of their research 

during their study. 

Other issues 

The report flagged up the misalignment 

between aspirations to work in the corporate 

sector and the numbers of jobs available.  In 

terms of postgraduates, we discussed how a 

similar misalignment exists in the ASH 

disciplines between the numbers of 

postgraduate research students who aspire 

to be academics (most!) and the numbers of 

them who actually end up in that career 

(around 52%). 

Interesting in terms of looking ahead to the 

new landscape that BGP2 might create is the 

issue of developing and recording students 

employability, enterprise and 

entrepreneurial skills.  How might these 

records be maintained when students are 

accessing training across diverse consortium 

partners? 

The report also raises the possibility of a 

postgraduate Key Information Statement 

(KIS) and strongly recommends that 

departments start publishing career 

destination information as soon as possible 

to feed into this.  Given how difficult some 

ASH (and specifically Arts) destinations are to 

describe (Vitae data shows 10.3% of Arts 

researchers end up in ‘other’ career 

destinations), we thought that this might be 

a contentious issue for academic colleagues. 
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A supportive culture amongst supervisors? 

“What contact do 
ASH researchers 
who are not in 
practice-based 

institutions have 
with the 

application of 
their research 
during their 

study?” 
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“...placements 
and internships 
equip students 
with a range of 

skills and 
expertise such as 

time-keeping, self-
motivation, and 

commercial 
awareness that 

employers value.” 

Dr Robin Mellors-Bourne (Director of 

Research & Intelligence at CRAC) responded 

to Sarah Kerr’s overview of the Wilson 

Review with a summary of some of VITAE’s 

key points about the importance and 

usefulness of placements, and about some of 

the ways in which placements can be 

organised in order to maximise their 

usefulness both to postgraduates and to 

employers.  

Robin began his presentation by highlighting 

a significant gap in the existing literature 

about the value of placements beyond 

Higher Education. Whilst a considerable 

amount of research has been undertaken 

into the value added by placements to the 

undergraduate experience there is as yet, he 

said, relatively little equivalent information 

about postgraduates’ experiences of 

undertaking placements, internships, and 

paid work. Where work has been done, 

moreover, it has tended to focus on the 

benefits of placements and internships to 

HEIs and external (host) institutions, rather 

than to the PGRs involved in them. However, 

information about undergraduates suggests 

Vitae - The value of placements for researchers 
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that these sorts of experience add value in three key 

areas:  

 ‘Work readiness’: placements and internships equip 

students with a range of skills and expertise such as time

-keeping, self-motivation, and commercial awareness 

that employers value. 

 Confidence: especially in terms of applying for jobs 

at the end of their course of study 

 Degree attainment: although the data for this is less 

reliable, there are some indications that engagement 

with placements actually improves the rate and level of 

undergraduate degree attainment. 

Despite the lack of thorough-going research pertaining 

to postgraduate experiences, the work that has been 

done in this field suggests comparable benefits: a recent 

CRAC survey, for example, suggested that PGRs felt work 

experience had been helpful to their career thinking. 

These benefits may be realised through one or a 

combination of different sorts of research-business 

interaction, including not just commercial or funded 

placements, but also ‘structured’ models in which 

internships are embedded into students’ training (or, in 

the case of ECRs, into their contracts). At present, there 

is considerable disparity between the preferences of 

disciplinary fields for these various types of interaction, 

with Arts and Humanities undergraduates showing a 

marked disinclination towards the more formally-

instituted, ‘structured’ model. Perhaps as a result of this 

disinclination to make placements an integral part of 

Arts and Humanities researchers’ training, fewer than 5% 

of current A&H research staff have completed an 

external placement. 

Clearly, considerable hurdles must be overcome to allow 

postgraduates to benefit from placements in ways 

comparable with their undergraduate peers. Perhaps the 

most significant of these hurdles pertains to the need for 

a ‘cultural’ shift within HEIs – including among PGRs and 

ECRs themselves. At present, Robin said, not only is 

participation in placements low among those groups, but 

demand for placements is similarly low: most PGRs and 

ECRs do not, in other words, currently see the value of 

placements to them. However, Robin hoped that this 

perception will gradually change, both as placements 

and internships become an ever-more important part of 

undergraduate courses (with the result that, when those 

undergraduates become postgraduates, they are already 

aware of their value), and through the sharing of success 

stories of current PGRs’ involvement in placements 

which have added value to their postgraduate study.  He 

emphasised the need for postgraduates to want to be 

involved in placements as a catalyst to improvements in 

HEIs’ capacity to support them, and suggested that we 

may need to be more flexible and creative in our 

approach to and understanding of what placements and 

internships ‘look like’. Supervisors also have a role to 

play in this, Robin added, and must be encouraged to 

recognise the value of placements, not only as a route to 

careers beyond Higher Education, but also as a means of 

 

Both Robin and Sarah emphasised the value that place-
ments and internships – even those undertaken in exter-
nal organisations – could have for the development of 
the skills needed to pursue a successful career within 
H.E. To share her insights into and experiences of what 
those skills are, we were joined by Ros Ballaster, Profes-
sor of 18th Century Studies in the University of Oxford’s 
Faculty of English, and Academic Practice Coordinator 
for transferable skills. Ros began her presentation with a 
discussion of some of the myriad ways in which expecta-
tions of an academic role have changed in recent dec-

ades. There has, she said, been a noticeable shift away 
from the emphasis during the 1980s and 1990s on re-
search productivity alone, towards a situation in which 
first teaching excellence and, latterly, knowledge trans-
fer and impact are also accorded comparable import. 
There is also, Ros observed, an increasing demand for 
academics to be equipped with digital technology skills 
and to be familiar with and confident in using social me-
dia. Perhaps unsurprisingly against the backdrop of the 
current funding landscape, portfolio careers are now 
more common than ever.  

Careers in Higher Education: What Skills do Researchers Need Now? 



Skills for the new academy 
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“We should 
beware of 

producing only 
highly skilled 

workers, rather 
than ‘proper 

scholars’ who are 
also equipped 

with a range of 
important 

transferable 
skills” 

“It is about good 
team work but 

also about being 
able to create 

and sustain good 
working relations 
with all sorts of 

people with 
different 

expectations and 
needs/demands.” 

There are, Ros suggested, a number of ac-

tivities with which postgraduates can and 

should engage in order to develop and 

maintain the skills required for a successful 

career in Higher Education today. Alongside 

the standard exhortations for research stu-

dents to complete their theses on time they 

should also, she proposed, be encouraged 

to take full advantage of any skills training 

available to them (particularly when that 

relates to digital technologies, databases, 

social media and so on), and to undertake 

relevant teaching and outreach work. These 

sorts of experience would, she explained, 

help plug current gaps around time manage-

ment and personal effectiveness skills and 

around experience of working in different 

contexts and with different groups of peo-

ple. We should beware though, Ros cau-

tioned, of producing only highly skilled 

workers, rather than ‘proper scholars’ who 

are also equipped with a range of important 

transferable skills . 

Careers in Higher Education: Academics’ Perceptions of 
Skills Needs and Gaps 

HE is the primacy employment sector for 
ASH postgraduates: 67% of Arts & Humani-
ties, and 62.1% of Social Science postgradu-
ates are working in HE three years after 
they graduate.  This includes in manage-
ment and other administrative roles.  In 
terms of those who become academics, 
these figures are slightly lower, but still rep-
resent over half of the postgraduates in Arts 
(53%) and Social Sciences (54%). 
We asked academics from a range of disci-
plines across the ASH spectrum to provide 
information about the skills that are needed 
in Higher Education in the current climate.  
The following summarises the questions we 
asked and the responses we received to 
them:  
 
1. A list of skills/ attributes/ experiences 
that you use in your current role 

Management (planning and organisa-
tion) 

Time management 
Working to deadlines 
People skills and people management 

skills 
Communication skills (interpersonal 

and ‘public’) 
Multi-tasking, goal setting and identify-

ing priorities 

Effective communication to a range of 
stakeholders 

Self-motivation 
Patience 
Working in and leading teams 
Workload management – being able to 

say no! 
Negotiating and influencing 
Conflict management and managing 

difficult situations 
Project management 

 
Attributes - enthusiasm, commitment, 
drive, friendliness, ability to communicate 
with non-specialists in and outside your 
field. 
“Having the people skills to deal positively 
and flexibly with people in different kinds of 
relationship with me: students, colleagues 
(academic and administrative), manag-
ers.  That is not just about good team work 
but about being able to create and sustain 
good working relations with all sorts of 
people with different expectations and 
needs/demands, and that means being able 
to listen and also being able to be frank 
and firm when necessary.” 
“Communicating efficiently – answering 
emails promptly and thereby supporting 
colleagues (we all know colleagues who 



What can researchers who want to become academics do 
now that will improve their chances of ‘making it’. 
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“junior staff have 
a very difficult 

time in their first 
2/3 years and 

often struggle to 
make best use of 
their time when 

they have 
multiple tasks to 

juggle.  As 
research students 
they tend to have 
one main focus; 

as junior 
academics they 

have many things 
to focus on.” 

“We found it 
interesting that 

aside from 
research, the two 

words that 
jumped out from 

our HE Sklills 
wordcloud were 

People and 
Management” 

don’t do this and it’s a source of constant 
annoyance leading ultimately to certain 
people being able to avoid responsibility).“ 
2. A list of skills/ attributes/ experiences 
that you would recruit to if you were taking 
on a junior lecturer 

 As much as the above as could rea-
sonably be expected of someone at 
the start of their career!  

It’s important for the applicant to be 
able to show that they have 
worked in a variety of contexts and 
with a variety of people.  

One of the main things I look for in in-
terview is the capacity to speak 
succinctly and with absolute clar-
ity.  These are skills that are vital 
not just in purely academic con-
texts but in any kind of meet-
ing.  Bread and butter stuff and 
much appreciated by colleagues. 

3. Skills gaps that you identify in applicants 

Inexperience at working in different 
situations and with a variety of 
professional colleagues.  In par-
ticular, knowing how to work with 
those in senior positions 

Time management and prioritising: 
junior staff have a very difficult 
time in their first 2/3 years and 
often struggle to make best use of 
their time when they have multiple 
tasks to juggle.  As research stu-
dents they tend to have one main 
focus; as junior academics they 
have many things to focus on. 

We thought it was interesting that when we 

put ALL the text answers from the above 

questions into wordle, it looked like this, 

with research, people and management 

being really prominent. 
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Group 1  
Discussion focused on addressing the needs of 
Early Career Researchers interested in taking part 
in an internship or working with external 
partners. The group raised a number of issues 
that they felt were particular to ECRs, including 
the danger that they might feel a lack of 
‘belonging’ as a function of their falling between 
the two much larger groups of research students 
and established academics. A significant 
percentage of ECRs, they suggested, might not 
yet even be entirely sure whether they want to 
pursue an academic career in the long term; as 
such, they require training and support to help 
them make those decisions.  
 
The group proposed that the provision of 
classroom-based training to facilitate decision-
making processes be accompanied by a series of 
short-term interventions run in association with 
external partners and intended to engage ECRs 
with a range of different skills useful to them 

whether they choose to remain within HE or seek 
employment in another sector. These 
interventions should focus particularly on 
engaging ECRs in close partnership with external 
individuals or organizations, and on asking them 
to come up with solutions to very specific 
problems being faced by those external partners. 
 
Group 2  
The second group modeled a hypothetical project 
in which a group of research students and/or 
ECRs worked on the production of an ‘alternative 
guide’ to either the town or city in which their HEI 
is located, or to a more specific location, 
landscape, or venue within the local area. 
Researchers should bring their particular skills 
and knowledge to bear on the re-interpretation 
or re-presentation of these familiar landscapes in 
the production of, in the first instance, a guided 
public tour of that place but also, in the longer-
term, a series of accompanying reusable 
resources. These might include ‘alternative guide 

to…’ audio- or printed guides to sit alongside the 
standard material provided either by individual 
venues/organizations or by a town or city’s 
tourism board, but could also be extended to 
include online guides or smartphone apps 
providing a different set of insights into or ‘take’ 
on the chosen location.  
 
The group was keen that, as well as producing 
both a one-off public-facing event and these sorts 
of reusable resources, the project should help 
research students engage with any feel better 
connected to the communities in which their HEIs 
are based. As such, they suggested that each 
researcher should work in collaboration with a 
partner or partners from beyond their HEI on the 
development of their segment of or contribution 
to those resources.  
 
Group 3  
The third group explored the possibility of making 
public engagement activities a much more 
integral part of the PhD, perhaps making evidence 

of involvement with such activities a new 
criterion for success in the end of year-one 
upgrade assessment. They were also keen to 
consider the ways in which students could be 
encouraged and enabled to support each other’s 
public engagement activities, and to pass on any 
skills that they had either learned through their 
involvement in those activities or found especially 
useful to them.  
On that basis, the group suggested a series of 
peer-to-peer training sessions in which 
postgraduate students shared both their existing 
skills and expertise (for example in the use of 
social media) and the skills and expertise they felt 
they had gained through involvement with public 
engagement activities during their course of study 
(e.g. communicating research to non-specialist 
audiences). 
 
Group 4  
The group focused on the idea of getting PGRs 
and ECRs to engage early on in their careers with 
the idea of maximizing the potential impacts of 

WORKSHOPS—Ideas to Share 
A Feature of ASHPIT is its collaborative approach to resources development.  
All the ideas discussed in our workshop activities can be adopted and 
adapted freely. 



About us 

ASHPIT is run by Sarah Kerr and Rachel Middlemass.  In phase two of its journey, management will transfer 

to a multi-HEI Steering Group.  If you would like to be part of this, then do attend on the 24th when we will 

be planning for the future.  If you would like to be part of it but are unable to attend, then simply let us 

know by e-mail. 

Tel:  0115 8232318 

ashpit@nottingham.ac.uk  

ashpit.wordpress.com  

 

 
Join us for the next ASHPIT think tank day  
 
The next think tank day will take place on Tues-
day 24th July at the University of Manchester 
and will focus on the theme of working interna-
tionally. If you would like to attend, please send 
an email registering your  
interest to: 
ashpit@nottingham.ac.uk by Wednesday 18th 
July. 
 
It would be useful to know in advance what ASH-
PIT members are doing in the field of interna-
tional working (of any sort!).  
Please do e-mail and let us know. 

You can find lots more  information about the  project aims and objectives on our blog:  
ashpit.wordpress.com  
 
If you’d like receive  automatic notifications of  updates to the blog, please subscribe using the 
“Sign me up!” button on the  right side of the homepage.  
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their research by delivering appropriate training in how to do 
that in theory, and coupling this with opportunities to do so in 
practice. They proposed that training on impact explaining 
what it is (and, indeed, isn’t), why it matters, and what it might 
look like in practice be followed by opportunities to work with 
cultural or heritage sector partners to make research 
‘impactful’.  
 
The specific example proposed by this group involved PGRs 
and ECRs from different disciplinary backgrounds working with 

museums-sector partners to improve the quality and 
accessibility of their descriptions of museum exhibits. 
Researchers working on modern languages could, for instance, 
increase the accessibility of exhibitions by translating these 
descriptions into a much wider range of languages, whilst 
researchers with particular skills in digital technology or social 
media could use those to bring exhibitions to a new and/or 
wider audience.  


